Beginning in 1990 with the publication of the Social Skills Rating System (Gresham & Elliott, 1990) , the focus was on assessment of social skills, problem behaviors, and academic competence. This scale was revised and re-standardized in 2008 with the publication of the Social Skills Improvement System in 2008. Recently, it was reconfigured to match the Collaborative on Academic Social Emotional Learning (CASEL) under the name Social Skills Improvement System Social Emotional Learning Edition Rating Forms (Gresham & Elliott, 2017) . Since 1990, these scales are the most frequently used social skills assessment tools in the world. They have been translated into numerous languages (Spanish, French, Dutch German, Korean, Norwegian, Turkish, etc.) . In fact, the scales have been frequently used in Australia over the past 15 years. The SSIS has been recognized by many researchers as among the best social-emotional assessments in the world (Crowe et al., 2011; Halle & Darling-Churchill, 2016; Humphrey et al., 2011) . I am perplexed as to how the authors missed this information in their literature review.
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GENERAL COMMENTS
I appreciate the opportunity to review this study protocol which aims to provide normative data for a measure of social skills for children and adolescents aged 4 to 18 years. The assessments consist of an intellectual screening measure, PEERS subtests and a self-reported questionnaire for social skills. Additionally, parents and teachers complete questionnaires related to the children"s social skills. In many ways this is a presentation of an ambitious and impressive study of both scientific and practical relevance and value. The answer to the call for a "… well-validated theoretically motivated, ecologically valid tests of social skills that capture both behaviors and their underlying neural mechanisms" (p. 5) is The Pediatric Evaluation of Emotions Relationships and Socialization (PEERS). And I agree with the authors that the PEERS represent a major advance in psychological testing by using information technology software and hardware which simulate the real-world and may very well engage and attract children and youth.
Introduction
The scope of the introduction is rather limited, and I would like to read more about the topic of measuring social skills in children. Some of the findings from the article by Crowe, Beauchamp, Catroppa et al. from 2011 would fit in nicely. I slightly disagree with the statement: "Currently there are no comprehensive, well-validated tools available to detect social impairment in children and adolescents" (line 24 page 4).
Although the assessment approach described in the article represents a considerable improvement of the current tools, there are alternatives. One example is the Social skills improvement system (SSIS) which is presented later in the article as "the most widely recognized and used questionnaire-based measure of children"s social skills. I also think it would be appropriate to mention that in the US, elementary schools have access to a screening instrument called the Elementary Social Behaviour Assessment (ESBA; Pennefather and Smolkowski 2015), which teachers can use to efficiently screen all students on their performance in prosocial skills related to school success, identify students with skill deficits in order to match brief differentiated interventions, and monitor students" response to the given interventions.
Method
The design of the study is a multi-site school-based prospective cross sectional design. The study aims to recruit a representative sample and provide normative data for the measure of social skills. The study protocol plans for a great variety of data collection methods and reports on several interesting recruitment strategies for schools, teachers and parents. The analytic strategy includes regression-based continuous norming and factor analysis of the two PEERS scales, and analysis of psychometric properties like convergent and divergent validity, internal consistency and inter-rater reliability.
Measures
The PEERS subtests are described in table 1 with three domains: Attention/Executive, Social cognition and Social communication. It seems that the subtests emphasized topics like the speed of social information processing and social-cognitive understanding, recognition and response. I fail to see the any self-report on actual social skills. Maybe the authors could explain in more detail how these cognitive mechanisms are linked to social skills. Additionally, I would like to know what "emotional prosody" means.
In the PEERS-Q, parents and teachers assess the children"s social outcomes and the mediators of social functioning. I guess this is where the social skills will be linked to the cognitive mechanisms. But I recommend that this measure should be presented in more detail, with item examples and scoring alternatives. And I would like the authors to explain why the social outcomes is the only component to be validated in this study (page 10, line 28). I would also like to know why the OMQ-OF questionnaire is included -and I think a rationale for the inclusion of this measure in the study would be in place.
As concerns heading in the measures section, the SISS and the SDQ presentation should be placed under the Emotional and Behavioral functioning, rather than under Intellectual functioning. I see that there are no measurements of Academic competence besides the items included in the SISS teacher version. Given the mutual influence between social and academic skills I would like the authors to explain why their school-based assessment using teachers as informants does not included any measure of academic skills.
The assessment of the children in the project is rather time consuming, and the assessment is carried out by trained researchers within a time frame of 1 to 1.25 hours. I would like the authors to explain how they plan to implement the assessment in regular practice.
What will the estimated time consumption be and will individual (rather than group based) self-assessments be recommended? In order to justify that the PEERS " provides professionals with a convenient, low cost, easy to interpret assessment tool, and provides an immediate, comprehensive and actionable "social profile" for young people" (p. 6, line 16ff) it should be explained who the "professionals" are, how they should be trained, supervised and how the assessment should be implemented in routine practice. The validation efforts are comprehensive and include several procedures to ascertain the discriminant and concurrent validity of the measure. But as can be expected in a cross-sectional study, predictive validity is not inclued. Surprisingly, no plans for a prospective follow up of the participating children were mentioned under the Significance and Outlook heading. Therefore, a few sentences on predictive validity would be recommendable.
